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At Mayespark Primary school we believe that literacy and communication are key life skills. Through the English curriculum, we help children develop the skills and knowledge that will enable them to communicate effectively and creatively through spoken and written language and equip them with the skills to become lifelong learners. We want children to enjoy and appreciate literature and its rich variety.

The English curriculum aims to develop language skills in four different areas: reading, writing, speaking and listening. Our aim is that each child should achieve the highest level of performance of which he or she is capable in every aspect of English.
Aims
· To provide a language rich environment which promotes a culture of communication, reading and writing.
· To develop in pupils a love of reading that will not only support their learning across the curriculum, but also will enrich their lives.
· To value and teach books as a basis for learning, pleasure, talk and play.
· To develop children’s vocabulary, through fostering an interest in words and their meanings.
· To teach children to write in a variety of styles and be able to apply the appropriate features of each text to their own writing.
· To systematically teach phonics, spelling, handwriting, grammar and punctuation to ensure accuracy within creative writing and factual writing.
· To foster in pupils the confidence, desire and ability to form and express their views and opinions, both orally and in writing.
· To further raise the standards of communication, reading and writing so that every child makes good progress, achieving their full potential.
· To value and celebrate diversity in culture and languages.
Creating a Language Rich Environment
At Mayespark we strive to provide our children with an environment which is engaging and inspiring to all. Displays are interactive and in keeping with the school expectations for language and grammar. Classrooms display a wide range of grammar and language resources as well as children’s work to encourage children to take pride in their literacy skills. Each class has an English working wall display where the current text is displayed alongside the author, key vocabulary and phrases from the text.
Special reading areas have been created in corridors and also in the playground to encourage children to read for pleasure, both at focus lesson times and during children’s break times.
Book corners are a very important part of every classroom at Mayespark Primary school. Teachers organise their book corners at the start of the year and maintain them with the help of the children. The book corners should be attractive and inviting. They should contain the following:

· A range of age-related texts (with options that will stretch and challenge as well as some texts that can be accessed by lower attaining readers).
· A comfortable space for children to sit and read.
· Key questions that children can consider when they are reading independently.
· A system for organisation of texts that is appropriate and accessible for the children to use.
From year 1 each class appoints a reading ambassador who supports in maintaining a passion for reading within classrooms and amongst their peers. They regularly carry out pupil surveys to support the teacher to choose the range of books available in the reading corners.
Teaching and Learning
Statutory requirements for the teaching and learning of English are set out in the National Curriculum in England (2014) and in the Communication and Language and Literacy sections of the Statutory Framework for Early Years Foundation Stage (2012).
In the Foundation Stage, English forms the basis of two of the seven areas of learning: Communication and Language and Literacy. Emphasis is on teaching reading and writing through stories and non-fiction texts with strong topic links, child-initiated learning through play (with some adult intervention), demonstration and use of language.

In KS1 and 2, we use the English Programme of Study as a basis for our planning within the subject and expect all teachers to follow this framework. English is taught on a daily basis and this is supported and enhanced through other curriculum areas. Teaching and learning usually takes place within a whole class setting: children’s learning takes place in mixed ability groups in their class, with differentiated tasks and support as appropriate, but also includes independent and partner work. Good practice in reading and writing is shared and modelled in whole class teaching. Teachers use a variety of interactive teaching methods to deliver the curriculum and achieve set learning intentions, with clearly defined success criteria.
Inclusion

Mayespark is an inclusive school, therefore all efforts are made to ensure each individual child feels supported, valued and appreciated. Teachers, when planning, bear in mind the varying needs, backgrounds and barriers that might impact on a child’s learning. A wide range of resources are made available to children which enable them to access learning and make the required progress. Reading and writing resources, such as Colourful Semantics, word banks, writing frames and sentence stems enable children to increasingly work independently without relying on adult support. These resources are reviewed and updated when appropriate.

Speaking and Listening
At Mayespark Primary school we believe that speaking and listening (Oracy) forms the foundations of all learning. In formal and informal situations, we create and facilitate opportunities for conversation, discussion and talk around learning. Questioning forms the basis of our teaching and we strongly encourage children to be inquisitive and to share their thoughts confidently in a supportive environment.

We develop this through:

· Providing a range of opportunities for children to listen and talk in formal and informal settings.
· Partner and group discussions in all lessons, providing opportunities to share ideas and rehearse responses.

· P4C (Philosophy for Children) lessons, which are planned and executed to allow children to engage in deeper level questioning and discussions on carefully selected themes and topics.

· The use of drama and role play to explore imaginary situations.

· ‘Show and tell’ sessions or news sharing when children are encouraged to make formal presentations.

· Interviewing, speaking in role and hot seating to enable empathy and understanding of characters.
· Participation in class assemblies, school productions and performances.
· Reasoning, justifying and explaining their opinions and ideas in greater depth and researching evidence where appropriate, challenging differing views with courtesy and respect.
Reading
We have a whole school approach to the teaching of reading. A wide variety of reading strategies are taught throughout all the classes that reflect the requirements of the National Curriculum and EYFS framework.
Teaching approaches

Each year group has a good quality text at the heart of their medium-term planning. The texts selected are quality texts that reflect the learning objectives and link to the wider world issues, school values and British Values. Children are encouraged to respond to the text in a philosophical manner. The teacher models the reading process to the whole class as an expert reader.
Learning intentions are pre-planned and sessions are characterised by explicit teaching of specific reading strategies, oral response from children and high levels of collaboration. During lessons in other curriculum areas, such as science and history, opportunities are provided for additional reading so that skills learnt in English lessons are applied in different contexts. Teachers plan these opportunities using differentiated reading material where appropriate.

Teaching grammar in context is a whole school priority and teachers are encouraged to select and teach texts that are rich in language and grammatical features.
Phonics

Our children learn to read effectively and quickly using the Read Write Inc (RWI) phonics           programme.

This programme is for:

· Children in Year Reception to Year 2 who are learning to read and write.
· Any children in Years 2, 3 and 4 who need to catch up rapidly.
Readers in Years 5 and 6, who have not yet achieved age related expectations or are new to English, follow the Read Write Inc Fresh Start programme.
In Read Write Inc. phonics pupils:
· Decode letter sound correspondences quickly and effortlessly, using their phonic knowledge and skills.
· Read common exception words on sight.
· Understand what they read.
· Read aloud with fluency and expression.
· Spell quickly and easily by segmenting the sounds in words.
· Acquire good handwriting.

In addition, we teach pupils to work effectively with a partner to explain and consolidate what they are learning. This provides the teacher with opportunities to assess learning and to pick up on difficulties, such as pupils’ poor articulation, problems with blending or alphabetic code knowledge.
We group pupils homogeneously, according to their progress in reading rather than their writing. This is because it is known that pupils’ progress in writing will follow on from their progress in reading, especially for those children who have less developed fine motor skills.

In Reception we emphasise the alphabetic code. The pupils rapidly learn sounds and the letter or groups of letters they need to represent them. Simple mnemonics help them to grasp this quickly. This is especially useful for pupils at risk of making slower progress. This learning is consolidated daily. Pupils have frequent practice in reading high frequency words with irregular spellings known as, common exception words. We make sure that pupils read books that are closely matched to their increasing knowledge of phonics and the common exception words. This is so that, early on, children experience success and gain confidence. Re-reading and discussing books with the teacher, supports their increasingly fluent decoding.

Embedding the alphabetic code early on means that pupils quickly learn to write simple words and sentences. Pupils write at the level of their spelling knowledge. Our aim is for pupils to complete the phonics programme as quickly as possible. The sooner they complete it, the sooner they will be able to choose books to read at their own interest and comprehension level.
Whole Class Reading
Whole Class Reading is taught across the school. It focuses on developing key comprehension skills and a genuine love and passion for reading. It allows children to access texts that they may not be able to decode yet. Children have opportunities to respond to the text through independent reading, verbal discussions and carefully planned activities.
Efforts in reading are recognised by awarding ‘Reader of the Week’ certificate in the achievement assembly.
Individual Reading

Children from reception to year 6 are heard reading individually with a variety of adults in the school as well as their class teacher Children have access to age appropriate books which they change weekly.  Every child will read with the teacher on a one to one basis at least once in every three weeks.  These sessions include assessing decoding skills as well as checking understanding by asking comprehensive questions. Carefully designed interventions are provided for children in all year groups depending on the needs of the children. Buddy readers in year 3 to year 6 support EYFS and key stage 1 with individual reading.
Read Aloud
It is expected that teachers in all year groups regularly read stories (and other texts) aloud to enrich children’s enjoyment of reading and model reading expectations.
Reading for Pleasure

Each classroom has an attractive and inviting book corner; additional reading areas have been created in the corridors and also in the playground. Children are encouraged to see books as enjoyable and as a source of knowledge, and made to believe that there is no place where books are not allowed. Additional ‘Read with Me’ sessions in classrooms with parents allow children to enjoy reading further.
Library
Each class visits the Goodmayes Public Library once every four weeks. Children are taught key skills of selecting a book according to genre, theme or authors. They are taught how to respect the learning environment of a library and encouraged to use the community library outside of school hours. Homework tasks are planned in order for children to use library for research during evenings and the holidays.
Additional reading resources are ordered termly from the Redbridge Central Library; teachers place orders based on topics being taught and requests made by children via the reading ambassadors.
Reading at Home

Each child has a reading record, which includes information to support parents as appropriate to the child’s key stage. The reading record gives parents guidance on strategies to look out for and to encourage decoding and comprehension. It allows parents to record positive comments to encourage their child and to make a note of anything the child is finding difficult. Children are expected to read daily at home with an adult for 15 to 30 minutes depending on their age (see appendix). An adult should sign the child’s reading record each time the child reads with them. The record is also used by the class teacher to inform parents of their child’s reading target and if they have read to an adult at school. Class teachers have reading incentives in place to encourage reading at home.

Writing

At Mayespark Primary school we believe that good writing naturally follows on from good reading.  Well thought out writing tasks are planned at strategic points in text to ensure a clear purpose and a specific audience. The quality of writing takes priority over the quantity across the school.  We aim to provide children with a stimulating school environment where writing is valued and all effort is recognised and appreciated.
Teaching Approaches
A variety of grouped, collaborative and independent approaches and a wide range of teaching strategies are used to engage and challenge pupils. Drama and oracy skills are taught to draw on pupil’s interests and experiences to keep them inspired.

Writing is put into context and where possible linked to other areas of the curriculum.
Teachers act as role models and demonstrate the writing process at any given opportunity, planning shared writing to model how a writer would think and develop ideas.
Good quality examples WAGOLL (What A Good One Looks Like) are shared to set expectations and self and peer editing is taught and encouraged, enabling children to use planning, drafting and improving as the skills needed to produce their best work. 
As a school we have high expectations for writing across the curriculum. Children take ownership of their work and efforts are recognised by displaying work of the ‘Writer of the Week’ outside each classroom and rewarding a certificate in the weekly achievement assembly. Spelling and grammar form an integral part of teaching writing and must be taught explicitly or in context where appropriate.
Spelling
At Mayespark we follow the RWI spelling programme. Spelling is taught during the RWI phonics programme in Reception to year 1. Children in year 2 who have completed the RWI programme begin to access the RWI spelling scheme. Children continue to revise the phonemes but also look at more complex spelling patterns to support writing. The spelling programme continues throughout KS2.  In Reception and KS1, spellings are taught four times a week. In KS2 spellings are taught two to three times a week.

Weekly spellings are sent home from year 1 to year 6 and tested weekly. Speed spells and dictation tests are administered at the end of each unit. Children are assessed on how they apply their spelling to independent writing.

Handwriting
Good handwriting is critical to children’s writing progress, with the aim of it becoming effortless so that children can put all their effort into thinking about what they are writing.
Children learn the correct letter formation in Reception and year 1 during RWI sessions using the picture mnemonics they learn in the speed sounds lessons. They learn how to place letters on a line. Children are taught the correct pencil grip and perfect handwriting position.

From year 1 to year 6 children follow the ‘Pen Pals’ handwriting programme approximately three times a week. Once a child has mastered a consistent joined handwriting style in pencil they are awarded a pen licence.
Homework

Carefully planned homework linked to the text being read in class is sent out on a weekly basis. This homework is differentiated and may include:
· A reading comprehension task with differentiated questions varying in style and challenge.
· A differentiated grammar exercise which builds on to the written task.
· A differentiated writing task either re-enforcing learning or preparing ahead for the writing taking place in class.
· Spelling practice.
Additional project-based tasks and competitions are organised to keep children inspired and engaged during school holidays.
Assessment in English
Assessment is used to inform the planning and teaching of English. Assessments are ongoing throughout the term during English lessons, whole class reading, and 1:1 reading sessions.  On a daily basis teachers use the distance marking sheets to record children’s progress and to address any reoccurring misconceptions. (See Assessment Policy for further details)

English Assessment in EYFS
· On-going assessment of reading behaviours during the session or day.
· On-going assessment against the Early Learning Goals.
· On-going assessments during reciprocal reading sessions, teachers record quotes and comments against skills, (predicting, clarifying, summarising and questioning) and ability to respond to questions.

· Phonic assessments approximately every eight weeks.
· End of EYFS profile.
Key Stage one

· On going assessments during lessons and individual reading sessions.

· Phonic assessments approximately every eight weeks where needed.
· Tests every term in year 2.
· A short test in reading at the end of year 1.

· Formative assessment. Teachers listen to children read individually and make informed judgements based on their responses. Targets are set, monitored and updated according to individual needs of children.
· Year 1 phonics screening test.
· End of KS1 SATS assessments in year 2.
Key Stage two
· On going assessments during lessons and individual reading sessions.

· Further assessments are made using written responses during English and topic lessons; evidence is recorded by dating the target cards at the back of English books. 
· Teachers listen to children read individually once a term and make informed judgements based on their responses. Targets are set (using key objectives from the key performance indicator statements), monitored and updated according to individual needs of children.

· Additional reading assessment is carried out through end of term reading tests, which are used to inform teacher assessments.
Interventions
Teachers collaborate frequently with the Inclusion team and additional adults to plan and assess intervention programmes. Targeted support is provided to specific groups linked to analysis of performance data. Children are grouped according to needs rather than attainment.
These intervention groups are monitored closely by middle leaders, frequent liaison with adults running intervention groups help ensure that correct support is provided for children who most need it. Interventions are reviewed to ensure effectiveness with the intention of closing the gap quickly for pupils.

Monitoring
Monitoring is ongoing and is undertaken in various ways;
· Leaders observe lessons usually with a focus that is a whole school priority or is an individual teacher’s area for development.

· Learning walks undertaken by leaders.

· Regular scrutiny of planning.
· Work scrutiny every term.
· Monitoring of pupil performance during pupil progress meetings.

· Timely feedback and appropriate support are provided to maintain the quality of teaching and learning all across the school.
· Analysis of various data including pupil surveys.

· Ongoing adherence to policy and procedures of the school.

Appendix 1
Mayespark Primary School English expectations for planning, teaching and learning.
1. Each year group to have a good quality text at the heart of their medium-term planning, teachers are expected to choose a text before deciding on the topic and ask the question ‘’what will children learn about themselves by reading this book?’’

2. Remember we TEACH a book and not USE a book!

3. The book cover to be displayed on the English working wall and the teacher copy to be left on the desk at all times.

4. Each teacher in the year group to have read the chosen book and marked parts which offer good cross curricular links prior to a planning session.

5. Look at the reading objectives while planning English lessons, the writing will follow suit.

6. Refer to the KS1 and KS2 reading and writing interim frameworks to aid planning.

7. Whilst planning, constantly ask the following questions about the text:

· What do children need to learn?

· Why do they need to learn this?

· How are they going to learn it?

Try and include children in this discussion where possible. Do not make assumptions on what children already know or would like to find out, try and include children into this conversation, again keeping the text at the heart of the conversation. (E.g. in context of ‘There’s a boy in the girl’s bathroom’ by Louis Sachar Year 5 text: What do you know about schools in America? What else would you like to find out about a child’s life in America?)

8. Create a WOW to introduce the text, where possible use real life stimulus ( e.g. an area of the classroom cordoned off with an aluminium barbed wire to start ‘A boy in the striped pyjamas’ in Year 6) 

9. The English planning MUST include teaching of reading and grammar in context, lots of planned opportunities to explore the text together as a class, stopping at strategic points, having P4C style discussions to explore the themes in the text.

10. Include lots of planned opportunities for oracy skills to be practised, such as asking questions about characters, settings and events (can be added to the working wonder wall), role play, drama, debates and conscience alley. Always encourage children to speak clearly and confidently. Model articulating your thoughts, so children can learn the skills. Emphasise on extending ideas, justifying and providing reasons and evidence for viewpoints.

11. Teachers to model and teach children how to identify unfamiliar words, add these to the word collector sheet (displayed on the working wall), model and teach finding meaning through context as much as possible, dictionaries and thesauruses to be used to check the estimates made by children, not as the first resolve to find meaning.  Teach new vocabulary using the whole class vocabulary model. 
12. All writing tasks to be linked to the text, and planned at key points depending on the events of the story, writing needs to have a purpose and be coherent (quality over quantity is important) Does not need to be one long piece of writing each week, it can be several responsive tasks over the fortnight building towards one quality piece of writing, tasks to be varied and engaging, such as role on the wall/ opinion meter/ emotional graphs/ character profiles/ exploring settings through art or music, etc.

13. Make self and peer assessment a tool to aid editing and redrafting, follow the school marking and feedback policy to monitor children’s work. Use distance marking sheets to inform planning further.

14. Share and display WAGOLL ‘What a good one looks like’ to provide children a big picture and set standards (see appendix 2).
15. Plan lots of opportunities to edit and improve and build onto a final piece of writing such as a diary entry, letter, narrative or a report, which can then be published in the BEST BOOKS for year 3 upwards. Once a fortnight is enough, but all pieces of writing in best books have to be quality assured, preferably without any spelling or grammatical errors. These should be acknowledged with a comment and a green stamp, there should be a good quality narrative written once every term.

16. Address common, reoccurring grammatical errors swiftly, either through 1:1 dialogue with the child or by making it a whole class focus, refer to grammar expectations in the interim framework.

17. Spelling errors to be addressed in the following manner:

· Year 1 All children will have a bookmark for common exception words they are persistently spelling incorrectly. If they spell a common word incorrectly that will be marked sp and then they practise writing it three times on their bookmark or in the back of their book.

· Year 2 Some children will have bookmarks for common exception words to support them with their writing. If they spell a common exception word incorrectly it will be marked with sp and the spelling put in the back of the book for them to practice three times. 

· Year 3 If children spell a common exception word incorrectly it will be marked with sp and the spelling put in the back of the book for them to practice three times.-address during the editing process or before handwriting. A bookmark with common exception words will be given to children who need support.

· Year 4 If children spell a common exception word incorrectly it will be marked with sp  and the children  will write the word/s in the back of their books – to be addressed during the editing process or before handwriting.
· Year 5 Teacher underlines and initials sp to indicate an error, children correct independently, by summer term use SP in the margin to indicate an error, children to find and edit independently

· Year 6  sp in the margin to increase independence - can't over mark due to moderation. By Spring term, use dots in the margin to indicate an error, children to find and edit independently

· Repetitive words to be recorded in spelling journals for personalised spelling targets.

18. Reward achievements in English using school rewarding system (reading and writing certificates, writer of the week, head teacher’s stamp, and sharing work with own/ another class)

19. Targets and assessment: use the target tracker and ITAF statements to set targets and assess children. Reading will be assessed once every term through 1:1 reading assessment and once a term through a test. For Years 5 and 6 there will also be a SPAG test.
Teacher assessments will be on going for writing and will be recorded by highlighting the statements on target tracker

20. Always remember teachers are the PRIME examples for all areas of English, we must practise and present the highest standards in oracy, reading and writing at all times, children watch and learn from us.

Appendix 2:

There are two WAGOLLs in the classroom at all times. Both must represent the highest possible standard for the year group so that all children can strive to achieve what it shows.

· One WAGOLL is to be a generic piece of work which shows all the KPI’s for the year group with some greater depth aspects. Annotations should be added to the piece of writing over the year as children learn different elements of writing. It also needs to be referred to weekly so that it does not become ‘wallpaper’.

· The other WAGOLL is to be a specific example related to the text type the children are learning in the current unit. This needs to be displayed and discussed as part of the lesson before the children begin to plan or write their own pieces. It could be an example from a previous child’s work or a modelled piece written by the teacher. This piece of writing needs to show the relevant KPI’s for that piece, and include elements for the highest attaining children to strive towards.
Appendix 3
Expectations for Reading

EYFS

Teachers

· Children to be heard to read at least once every week by a school adult and at least once every three weeks by the class teacher.

·  Reading records to be checked daily and incentives given.

· Children to have books changed at least once a week and given a banded book, two books of their choice from the book corner, RWI book and RWI home book (when ready)

· When listening to a child read the teacher is to fill in the running record in the reading folder and comments should be made. Questioning should mainly be towards the target the child has been set. The home reading record is also signed and a brief comment.

· If the child is on a book band this should be recorded on the running record and if they are on the RWI programme the colour book the child is reading should correlate with the book band following the guide in the front of the reading folder. 

· Every child should be given a reading target that should be changed once the child has achieved that target or at least once every half term. There may be times when you need to change a target if the child is struggling. You may also need to select targets from other year groups if needed.

· Targets need to be written in the home reading record by the teacher.

Parents

· Parents are expected to hear their child read daily 6 days a week for at least 15mins.

· Parents are to date and sign the reading record each day. 

· If a parent doesn’t sign reading record for at least three days a letter will be sent home and if there is still no improvement a member of SLT will contact the parent. When a letter is sent home a note of this is made in the child’s reading record. 

· Encourage children to re- read books for fluency, comprehension and enjoyment

Year 1 and Year 2 Teachers

· Children to be heard to read at least once every week by a school adult and at least once every three weeks by the class teacher.

· Reading records to be checked daily and incentives given.

· Children to have books changed at least once a week and given a banded book, book of their choice from the book corner, RWI book and RWI home book

· When listening to a child read the teacher is to fill in the running record in the reading folder and comments should be made. Questioning should mainly be towards the target the child has been set. The home reading record is also signed and a brief comment.

· If the child is on a book band this should be recorded on the running record and if they are on the RWI programme the colour book the child is reading should correlate with the book band following the guide in the front of the reading folder. 

· Every child should be given a reading target that should be changed once the child has achieved that target or at least once every half term. There may be times when you need to change a target if the child is struggling. You may also need to select targets from other year groups if needed.

· Targets need to be written in the home reading record by the teacher.

Parents

· Parents are expected to hear their child read daily 6 days a week for at least 15mins.

· Parents are to date and sign the reading record each day. 

· If a parent doesn’t sign reading record for at least three days a letter will be sent home and if there is still no improvement a member of SLT will contact the parent. When a letter is sent home a note of this is made in the child’s reading record.

· Encourage children to re- read books for fluency, comprehension and enjoyment.

Year 3 and Year 4 Teachers

· Children to be heard to read at least once every three weeks by the class teacher.

· Children to change their books when they are ready but the class teacher to monitor this so that a child isn’t on the same book for too long. 

· Reading records to be checked daily and incentives given.

· Teachers to decide when the child is an ‘independent reader’ (they are able to select books themselves from book corner) and they can record daily reading themselves in the reading record. 

· When listening to a child read the teacher is to fill in the running record in the reading folder and comments should be made. Questioning should mainly be towards the target the child has been set. The home reading record is also signed and a brief comment.

· If the child is on a book band this should be recorded on the running record and if they are on the RWI programme the colour book the child is reading should correlate with the book band following the guide in the front of the reading folder. 

· Every child should be given a reading target that should be changed once the child has achieved that target or at least once every half term. There may be times when you need to change a target if the child is struggling. You may also need to select targets from other year groups if needed.

· Targets need to be written in the home reading record by the child.

Parents

· Children to read at home at least six times a week for 20- 30minutes a day.

· Once the child is an ‘independent reader’ they can record in their reading record themselves. However, the parent is to sign the reading record once a week. 

· If a parent doesn’t sign reading record for at least three days a letter will be sent home and if there is still no improvement a member of SLT will contact the parent. When a letter is sent home a note of this is made in the child’s reading record. 

Year 5 and Year 6 Teachers

· Children to be heard to read at least once every three weeks by the class teacher.

· Children to change their books when they are ready but the class teacher to monitor this so that a child isn’t on the same book for too long.

· Reading records to be checked daily and incentives given.

· Teachers to decide when the child is an ‘independent reader’ (they are able to select books themselves from book corner) and they can record daily reading themselves in the reading record. 

· When listening to a child read the teacher is to fill in the running record in the reading folder and comments should be made. Questioning should mainly be towards the target the child has been set. The home reading record is also signed and a brief comment.

· If the child is on a book band this should be recorded on the running record and if they are on the RWI programme the colour book the child is reading should correlate with the book band following the guide in the front of the reading folder. 

· Every child should be given a reading target that should be changed once the child has achieved that target or at least once every half term. There may be times when you need to change a target if the child is struggling. You may also need to select targets from other year groups if needed.

· Targets need to be written in the home reading record by the child.

Parents

· Children to read at home at least six times a week for 30minutes a day.

· Once the child is an ‘independent reader’ they can record in their reading record themselves. However, the parent is to sign the reading record once a week. 

· If a parent doesn’t sign reading record for at least three days a letter will be sent home and if there is still no improvement a member of SLT will contact the parent. When a letter is sent home a note of this is made in the child’s reading record. 
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